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Chapter 1: THE PROGRAM

The project for handicapped children was one of etCIkt

components directed to the target Population

non-public schools. Serving approximately 300 15

self-contained and,two itinexant special education 13%415141

Chl,
at the primary and elementary levels, the Handioapel yq_

ren Component had as its aim the improvement of read, ,d

language skills of eligible youngsters, thereby ennall0

Oa t
their educational achievement and pdtential. To Ward Ici

int
prdvision was made in the project for reading and arV ck.110.

0c5-tion, speech therapy coupled with psychological and

work services - all on an individual basis. Also fe0

was a rich assortment of instructional and testin mo

suppleMented by effective supervisory and trainirqc -sv).

During the 1974-75 school year-, the prdiect wow t4int.

teci
zed to meet the special needs of Youngsters who exhil4 a

Itl
-wide diversity of deficits that included mental

.vtlreg

ty
brain damage, emotional disturbance, learning dieabill- atld

deafness. On the whole, children were selected i,nto
or&

gram based uPon two criteria: 1) residence in an apprO, ate

attendance area and 2) educational depri va tion. The Oret
J.ty

population was identified through the Title I El ib3

vey c a'onducted by an outside gency and certified fOCtrt..

ing below minimum competenoy in reading, as ncn-Eng11011

ing or as handicapped. Finalselection remained the ooatie
task of 1)3 -Acipating building- principals, classzoom

tud
and Title I staff who assigned top priority to those 0 1-1ts

in most dire need of project services.
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The methodology for attaining program objectives had

a number of facets: a) reading was taught to individual child-

ren either developmentally er remedially with emphasis on readi-

ness, word attack and comprehension skills; b) speech therapy

was clinically-oriented to offset individual speech problems

and related language difficulties; c) the art component fOcused

on a creative and motivational approach to meet reading and com-

munication defects and d) psychological and social work services

were designed to promote oPtimal adjustment in order to make

language instruction more meaningful.

The program was fully operational during the current

school year from September, 1974 through may, 1975.

Chapter II: EVALUATION OBJECTIVES AND PROCEDURES

As delineated in the Evaluation-Design, the objectives

of evaluation,, stated in measurable terms, were to:

1. Determine whether, as a result of'participation
in this conponent, the-handicapped children
will demonstrate statistically significant im-
provement in vocabulary development,- word attack
skills and reading comprehension.

2. Determine whether, as a result of participation
in the program, the .handicapped children will
show a statistically significant.difference in
oral, receptive and expressive language and
speech fadility as measured by the Photo Articu-
lation Test (P.A.T.).

3. Determine if, as a result of participation in
the program, the retarded child who-receives
art instruttion will show a statistically signi-
ficant improvement in language concepts, recog-
nitton of color and form, muscle coordination,
and emotional release as measured by observation
of the child's work and behavior and a rating
scale,
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4. Determine if, as a result of participation\in
the program, the children will show a statistic-
allY significant difference in self-concept as\
measured, by a scale to be developed by the prog-\
ran staff

\\

The following procedures were utilized to meet the evalu-\

ation objectives. For all students, improvements in reading \\

were determined bY obtaining pre- and posttest raw scores on

The Peabody indi vidual AChievement Test. Because the point

scores for the HeadIng Recognition section of the test are not

equivalent in value to the point scores for the Reading Compre-

hension section, it was not statistically valid to use total

scores in the treatment and analysis of the data. Hence, a se-

parate analysis was made of the results of each of the two sub-

tests. The s6ti5tical significance of the degree of change

between.Pretest and posttest raw scores was calculated separate-
.

ly, using a correlated t-test for both Reading Recognition and

Comprehension.

In similar fashion, a correlated t-test was utilized

to treat the raw data obtained for the pupils on the Photo

Articulation Test. Consequently, it was possible to determ-
.

ine if there waS statistically significant improvement in

speech and language development, as indicated.by the extent

of change between pre- and posttest scores.

Gains in self-concept and art-related behaviors were

measured with scales developed by the program coordinator with

the approval of the offices of Funded Programs and Education-

al Evaluation. Copies of both instruments may be found 'in

the Appendix. Since the experimental design consists of re-

lated saiples and the data suggest,magnitude as well as rela-



tive direction from pretest to posttest,. the Wilcoxen Matched-

Pairs-Signed-Ranks Test was substituted with the consent of

the Office of.Educational Evaluation for the less powerful Me-

dian Test stipulated in the original evaluation design. To

determine whether there had been statistically significant im-

provement in both areas, z-scoreS were computed from the raw

data.

Furthermore, in order to assess the extent and quality of

implementation of the program as specified in the proposal and

recommendations of the previous evaluator, the project was mon-

itored closely through Site visits made at its inception and at

its termination. Over the course of these visits, all special-

ists were observed and/or interviewed in depth; school admini-

strators were consulted and classroom teachers questioned. More-

over, ,continual contabt was maintained with the project coordi-

nator to obtain data On all aspects related to program function-

ing.

All handicapped children in each program segment were

tested with appropriate instruments in the manner prescribed

by the evaluation design; namely, pretests were administered

at the beginning of the program in September and October, 1974.

Posttests were given shortly before itS termination in May,.

1975.

There were no discrepancies in numbers tested as uom-

pared with actual numbers in various parts of the program.



Chapter III: FINDINGS

1. Evaluation Objective 7 A. To determine.whether, as a re-

sult of participation in this component, the handicapped

children will demonstrate statistically significant improve-

ment in vocabulary development, word attack skills and

reading comprehension.

For reasons stipulated earlier, this objective was

evaluated in two parts: Reading Recognition and Reading'

Comprehension. As nnted in Table 30C, all but two students

who entered the program initially in the 15 schools (itiner-

ant schools excluded) were tested at the close of the pro-

ject. Analysis of the results on both sub-tests yielded

statistically significant gains at greater than the .001

level of confidence. Thus, Objective 7 B. was met.

Equally significant, perhaps, these remarkable results

for all the pupils ih the program (292). were obtained despite

the fact that a substantial number of them (30 in two schools

alone) displayed handicaps so severe that they were unable to

function adequately on the Reading Comprehension sub-test.

The present evaluator did not undertake a complete

separate analysis of the relatively small nlmber (22) of

deaf children served by the program, as had been accomplish-

ed by his predecessor, who found the gains educationally

but not statistically significant. However, comparison of

the mean scores currently attained by the deaf children on

the posttest with those of the group as a whole indicated

that the small group improved in Reading RecognitiOn at al-

most double the rate (11.32 vs 5.76) of-the large group.

The findings are much the same in fOror of the deaf young-

sters on the Reading Comprehension zub-test (9.14 vs 4.89).



2. Evaluation Objectives 7 B, C and D. To determine,if, as a
result of participation in the program, the handicapped
children Will show a statistically significant difference
in B) oral, receptive and expressive language and speech
facility as measured by the Photo Articulation Test; C)
language concepts, recognition of color and form, muscle
coordination and emotional release as measured by observa-
tion of the child's work and behavior and a rating scale;
D) self-concept as measured by a scale.to be developed by
the program staff.

With particular reference .to Objective 7 B, the results

shown by the pretest .and posttest raw scores on the Photo Arti-

culation Test concltsively indicate statistically sl!gnificant

gains in language and speech development well beyond the .001

'level of confidence. Reference to Table 30C demonstrates that

approximately 65% (192) handicapped children in the program

were enrolled in the speech therapy component. For these pu-

pils, the objective was achieved.

Only 52 students were enrolled in the art component of

the program fOr handicapped children. Differences between pre-

test and posttest scores in art-related behaviors among the tar-

get Population were statistically significant beyond the .001

confidence level, thereby attaining Objective 7 C. Because the

Wilcoxen Test does not incorporate means and standard deviations,

these measures have been excluded from Table 30C. However, the

essential nzif- and ',Tit scores have been specified therein.

As a consequence of including visually-handicapped and

other children in itinerant schools, it was possible to admini-

ster the self-concept scale to. 325 youngsters. Table 30C shows

that the degree of change in self-concept between pretest and

posttest scores Was significant statistically at greater than

the .001 level. As a matter of interest, although the Wilcoxen
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Test was applied, means were calculated for the pretest

(113.91) and the posttest (103.34). Obviously, the mean

difference is considerable, 10.57.

.3. Findings During Site Visits:

A total of 31 interviews were Conducted with build-

ing.principals and special education classroom teachers.

The consensus was that they were quite pleased with the

program; that the specialists were extremely cooperative and

helpful and that the children were progressing well and Im-

proving in self-image.

Observation of such progress by the evaluator himself

was made possible through the cooperation of the program co-

ordinator and the specialists. By prior arrangement, 17 of

the children were observed during both the initial and the

final site visits.. After an elapsed time interval of some

six months, a substantial number of these youngsters seemed'

more self-assured, better able to function educationally and

performing at a higher achievement level.

Also observed almost universally were individual

lesson plans, a multiplicity of instructional materials

geared to the many handicaps suffered by the target popu-

lation, a wide variety of teaching approaches appropriate

for these children, selective use of tokens, rewards and

verbal reinforr;ement as well as application of written ma-

terials and notebooks to evaluate and fix learnings.

Observation of the specialists perSonally disclosed

that, on the whole, they were interested in and concerned

1 0



about the children, willing to participate in activities with

the children and able to provide a warm, accepting and support-

ive climate in which to learn. Interestingly enough, in se-L,

ven observed instances, the specialists felt that the childre

were ready for or able to function in small groups of two or

three.

The previous evaluator noted that, Nuestions used

by the Title I specialistS during instrUction frequently

did not require the pupils to attend to more than isolated-

bits of information.0 Accordingly, he recommended increased

use of higheit-order questioning. From his own observations,

the present evaluator found that 68% of the specialists pre-

dominantly tended to raise narrow questions and to elicit

one-word answers. By contrast, 32% emphasized broad ques-

tions calling for thought and discussion.

Direct observations revealed that the project, as

implemented, coincided fully with that described in the

proposal. Additionally, the coordinator and her staff were

highly successful in its implementation.

4. Findinzs During Conferences

Following the observations, conferences were held

with 28 specialists in the field: 15 reading teachers, 7

speech teachers, one art teacher, two psychologists and two

social workers. Based on a 'prepared form, responses were

sour.rht relative to their records, opinions, problems and

suggestions.

Considerable variability was found in the quality

.and quantity of records kept by the specialists. While



most of the teachers had statements of diagnoses (19) and

long range plans (20), there seemed to be a need for pre-

scriptions directly related to diagnoses and for ongoing

statements of progress in terms of speoifio-pupil deficits.

Unlike the previous evaluator, a great deal of uni-

formity was found by this evaluator in terms of oommunica-

tion and joint planning. A form (R-11) had been developed

and utilized widely to coordinate the aotivities of the spe-

oialists. Commonly kept also were records of conferences

which attested to continual communication with classroom

teachers, parents, and/or administrators. Moreover, the evi-

dence is that monthly case conferences were conducted, joint-

ly involving teachers, psychologists,and social' workers. A

daily occurrence, informal conferences were held by classroom

tedchers and specialists.

Like the previous one, this evall-.ator found that the

uproject coordinator provided the speoialists with an intensive

orientation at the beginning of the project year as well as

a good in-servive training component throughout the project

year." This aspect proved especially important because, a-

part from some reading and course work, little else appear-

ed to have been done to upgrade their own skills during the

projeot year.

Asked to rate various aspects of the program'on a

scale from 1 (lowest) to 5 (highest), the teachers scored

"Variety and Appropriateness of Materials Supplied by the

Program" most favorably (mean=4.69); second was "Cooperation

of the Host School" (mean=4.5). Lowest rating was accorded

"Space Available for Use of Specialists," with a mean score

1. 2
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,Df 3.69. "Staff Conferen(:;es and.WorkhOps" received a mean ,

rating of 4.31.,

Viewing the Title I Trogram in its entirety, the spe-

cia1ts C'Ave I_Jic highest of all ratings to uOverall Effect-

iveness of the Programu (mean,= 4.71). pdvanced as 'reasons

for the top score,were: no itive feedbac.k from classroom

teachers and parentS; e;ccellent test results; observation

of progress in terms of pupil behaviors and positive atti-

tudes of the children toward themselves and school.

Ry far the most pressing.probJem -expresSed by the

specialists was the inadequacy of space, including poor

storae facilities, shared rooms and distractions while in

the process of teaching. In its wake as.a, serious problem

was lack of time for adequate teaching, for conferring with

others and for attending workshops and conferences.
a

From the foreg?ing, it would follow that suggestions

reitin7.. to improvinr: space and time arrangements were cited

rloc..t frequently by the Title I specialists. Also given fre-

euent mention were recommendations to increase the supportive

; -vices of the psychologist and social worker4 scheduling

monthly cise conferences on pupil problems. Receiving occa-

sional mention were such sugr;estions as: 1) to change struc-

tare[A daily lesson plans to more opan individual logs; 2)

to maintain cumulative pupirfolderS with diagnosis, pre-

scriptions, anecdotal notations and samples of pupil work

that denote progress;. 3) to devise varied Programs to up-

Fr:Ido teaching skills, including professional book lists,

sCheduled intervisitations, attendance at conferences and



workshops, coordinated speech-reading-art workshops, super-

vision of the speech program and end-of year evaluations and

planning for the coming year.

5. Findings Regarding Clinical Staff

Interviews with the psychologists and social workers

revealed that they provide a variety of functions ranging'

from pupil contacts to tTacher and home'services. They be-

lieve that their major accoMplishments include involvement

of a substantial number of parents in the program, institu-

tion ofmonthly casework meetings and making Children more

amenable to clinical interventLon and program remediation.

Among the suggestions they made fur improving their
_--

effectileness are.to place the project coordinator in charge

of referrals and have them routed through her, to deploy

clinical staff where-needed most rather than in schools that

already have these services an0 introduce a rating scale to

measure their effectiveness. (One such already exists at

one of the Schools.)

Chapter IV: SUMMARY OF MAJOR FINDINGS, CONCLUSIONS
AND RECOMMENDATIONS

In suMmary, the analysis of data indicate that the ob-

jectives of the program were/entirely achieved in that sta-

tistically significant gainS at the .001 level of confidence

were made in participant reading, language, speech and art

skills and in self-concept. The project was also favorably

viewed by Title I specialists and non-project personnel alike.

Furthermore, obhervations clearly indicated that the program,
1.4
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Rs implemented, coincided closely with that of the proposal

and that the recommendations of the preceding evaluator were

largely carried out. Hence, the major recommendation that

emerges from the present evaluation is that the program should

be recycled and, if at all possible, services should be in-

creasCd.

Listed below'is set of additional reco4nendations in-

tended to strengthen an already-sound program. It should be

noted that lost are an extension or re-arrangement of current

operations.

1. Consider establishing a uniform record keePirlg
system that is at once coordinated and simpli-
fied. The system should be based on diagnosis,
prescriptions, ongoing evaluation and criterion
levels to be attained to meet 'pupil deficits and
to exit from the program. Among the mechanisms
that might be so adapted are cumulative record
folders, anecdotal records, casework reports,
logs, progress charts and the like. Input to
the system should bear on specific deficits and
should be made by all specialists in the field.

2: On a trial basis, consider instroducing a commer-
cial program, such as Distar, to broaden pupil
response to questions and to promote concept-de-
velopment. As,noted earlier, it would appear
hat numbers of children and specialists are
ready for the small group approach that may be
required.

3. Consider the introduetion of a rating scale to evaluate
pupil growth over the project year as a result of the
special clinical services (psychologist and Social

worker). In conformity with those already in exis-
tence in the field, it might be administered te par-
ents and/or classroom .teachers on a pretest and post-

test basis.

4. Consider forming a liaison committee-of staff to pro-
visle input to the cciordinator on such matters as
teacher training, ardering and distribution of mat-
erials, allocation of space, instructional time and
personnel and the resolution.of problems that might
arise.

1:)
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Chapter V: EXEMPLARY PROGRAM ABSTRACT

Component Activity
C 4

Objective
ode

1

By means of a pnversion table, it was found that the

Reading Recognition Component of the Handicapped-Childi"en

Program met the criterion for written abstract; namely, nmore

than 60 hours of treatment with results which showed gains

(norm referenced) in excess of one monthls gain for ea

month of treatment.fl Indeed, a mean ,gain of 11. months was

actuallY attained in a period of nine months.

The excellent showing may be ancounted for by virtue

of a number of intrinsic elements, the most sigAificant of

which is probably the one-to-one relationship of teacher to

pupil. Other factors worthy,of mention are: I) the wealth

and variety of appropriate materlals; 2) the warm, concerned

learning climate; 3) the variety of instructional approailhes;

0 the competence of the coordinator and the staff; 4) the

cooperation of the host schools; 5) the effectiveness of the t

training program and 6) the evaluation and reinforcement of

'pupil processes and products.

1 (



HANDICAPPED CHILDREN PROGRAM Title I - ESEA - NP3

Function No, 09-59632

Use Table 30C, fcr aorm
referencecLaelievement data not aoplicable to tables 30A, and 308,

30O4
Standardized Test Results

In the table below, enter tlie requested information
about the tescs used to evaluate the effectiveness of

major project
components/activities in achieving desired objectives.

Before completing ,this form, read all

footnotes. Attach additional Shc,ets if necessary.

Component Activit: Test Form Level Total

NP

292

292

Group

ID3!

61

61

Number

Tested Pretest Posttest Statistical

Data

Code "Ccdc Useaii Pre Post Pre' POst

.

Date

5/7:19°

5/7)38

7
w .,06

Mean SDF

10
61'

22,
43

N'Y

292

292

Score

, 5/

i"-':------zz-v-za
6

6

Date

5/74

4/74

Mean

43.45,

19.1iT-12:4.

77-

44

/

Testk/

t

t

t
*

,z

*

z

ValueY

13.62

5.72

Leve0

.001

4,001
H8 1.6 i 17 2 0

I

RR
I

) 0 6 17 2 0 Rc

0 p 6 1 1712 0 PAT
189' 61' 189

----71;447---"
6 .9/74 .

U0

15. 19;
96

T=3033

6.84

-6.16

13.50

< .001

001

.(.001
S 0 'p 61. 7

.
2 0 scale

52

325

61

61

52

325

6 10/74

6 10/74

5/75,T=1.2.5

,

5/75
54 6 1 7,0.4. St1.e

1

1 I

.

,

,

I

i I , 1

1/ Identify Test Used and Year of Publication (MAT.58; CAT.70, etc.) 7/ Test statistic
(e.g., t; F; )(2).

2/ Tor.al number of par4c1pants in the activity

3/ Identify the
participants by specific grade level (e.g grade .3,

9/ Specify levels of statistical significance

grade 5).
','hete.several grades are

cOmbined, enter the last two digits obtained (e.g p4.0; p!i,01),

of the component code.

10/SubGroup: H Handicapped

4/ Tctal 'number cf
participants included in the pre and post test cal- , * ,

culations.

Wilcoxen Test

5/ 1 = grade
equivalent; 2 = percentile

rank; 3 = Z Score; 4 = Standard.

score (publisher's); 5 r, stanine; 6 = row score; 7 = other,

6/ S.D. = Standard Deviation

8/ Obtained value

18

Sub-

Group

10/



'-15- Function # 09-59632
Title I - ESEA- NPS
Handicapped Children

Measures of growth otaer than Standardized Tests

30O, This question is designed to describe, the attainment of approved objectives

not normally associated with measurement by norM referenced standardized

achievement tests. Such objectives'usually deal with behavior that is

indirectly observed, especially in the affective domain. For example, a

reduction in 'truancy, a positive change in attitude toward learning, a

reduction in disruptive behavior, an improved attitude toward self (as

indicated by repeated interviews), etc., are frequently held to be prerequisite

to the shift toward increased academic achievement by disadvantaged learners.

Where your appfoved measurement devices do not lend themselves to reporting' on

tables 30A, B or C, use any combination of items and report on separate pages.

Attach additional pages if necessary.

Component Code

6 0 8 6

Activity Code,

2

Objective Code

5 .1 ART

The Art Evaluation Scale consisted of 20 items
Brief Description
which were rated by teachers on the basis of observation of

children's behaviors. It is intended to show growth in language
concepts, recognition of color and form, muscle coordination
and emotional release.

Number of cases 'observed: Number of cases in treatment: .5 I 2),

Pretreatment index of behavfOr (Specify scale used):
The scale ranges

from I (never) to 5 (always). On a'pretreatment basis,the child-.

are expected to rate at the lower end of the scale on each of

the behaviors tested.

Criterion of success:

posttest.-

Increase in mean behaviors from pretcst to

Was objective fully met? Yes No I I

If yes, by what criteriado you-

know? Wilcoxen Test shows a mean difference that is Statistical-

ly significant beyond the .001 level of confidence:

Comments:
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Measures of growth other than Standacdized Tests

Function # 09-59632
Title I - ESEA - NPS
Handicapped Children

30D. This question is designed to describe the attainment of approved objectives

not normally associated with measurement by norm referenced standardized

achievement tests Such objectives usually deal with behavior that is

indirectly observed, especially in the affective domain. For axample, a

reduction in truancY, a positive change in attitude toward learning, a

reduction in disruptive behavior, an improved attitude toward self (as

indicated by repeated interviews), etc., are frequently held to be prerequisite

to the shift toward increased academic achievement by disadvantaged learners.

Where your appraved measurement devices do not lend themselves to reporting on

tables 301, 1.3 or C, use any combination of items and-report on separate° pages.

Attach additional 113ges if necessary.

,

Component Code

[ 61 4 19 6 1

Activity Code Objective Code

7 8 0 9

The Self-Concept Evaluation Scale consisted of
13,ref Description
44 items which were rated -by the teachers based on observation
of the children's behaviors. Thirty of the items focus on ag-
gressive or negative behaviors; the remaining-fourteen stress
positive or responsible behaviors.

Number,of ca,(s observed: 2 Number of cases in treatmentr

Esal

Pretreatmen.t index; of behavior ( Spec fy scale used):
The scale for the

negative items ranes from 1 (never) to 5 (very frequently); for

the positive items, the scale is -reversed to I (very frequently)

and 5 (never). At pretreatment, the children should rate at the

high end of the scale.

Criterion of succe!'s:

posttest.

Decrease in mean behaviors from pretest to

Was objective fully met? Yes0 " F1 If yes, by what criteria do You

know? Wilcoxen Test shos a mean difference that is statistical-

ly significant beyond the .001 level of confidende.

Comments:
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liT TE.ACII.17.rt

sCP.CCL

:::::ORE - (Flue penr'.1)
POU nF-TEST 3CDR'l: - (Red Tecil)...

is a r:ca_l_c to help measore ,whether the child has shcmn f

lancuP..ze develop-lent, r.mipulative ability, and ::elf-irwre as a 1-enu1t, of

tecia... Title I Art instruction for retardcd ch-jdroa.

.13(ta-.:.: read each staterrnnt belo7,,- and circle the one word of each item that be:..4:

thls

-,-ed with green,.

So.

N.ever 3e1dora voinctineoffte-.

1 2

'7e1c3o:r: 7itensc.-issors :-.hat they cut on (or near

.
dir-.7,7.a. vim :Thane.

.4. patht bruz;i: to cover a 3 d-.1.1-..3n:;i.ona]

t rn .

`;elderA

color (c) -on or pelint,p21..r.; Proa.

5, Can 3 consecnt1v4.- directica,;-

ar.Vor r.a7,to .-..,hapon within a r,ivcn arep.

7. a f.:577.1e %nots a............

E. Cr. rcc.ec:misc and name 3 pr.-L%ary, 2 secondary co2or:3,

Llac:-. and wh4.-te.

9. Can -1,.ify !1

(ctrcle, rec7t.z.!nr,1o,, trf.arvt,le)

;! larpest and ...mallest. ohlect in a dories.

Can f,4nd ona share _

cnc outd.de mother.

f tc-..) of a 'zhnre.

:01Zatine`.: tcn

Soldmi `2,o.i.cti27.4"3

Oftcn

f7oldori :7;o::Frb-71-1.ryflften

:7,e) don re C

!'.e.3,1o;.) (.);:.'7' 1.; floc,
_

'.;eldnn c424,..-. I-
,

3eldom (7,o-.-rPtir,es C'f-ton

n f-in71 the 1--,-.ttor. of a. ahrAre:

an!-1 rrt

Seldom So:lot:1.27es C'f14.11 r'Eiy

Never f';e3. dom. 7..orrate:: Lca

Never :leidc4a `.`,cmet.-rmes

'flee:Tr .'
,jr.-!1';:e: ;'

Nervo r 7o1Or Tc::'ty
A

.

ljcpter :I(
t r

p.rd ait....17f;:ct1en in crCatinc wor.

.span'to complete projr-ct

(cx: Co7n1.!-Aes -work az...,irnment).

0, :;hown 3p1f confidener2 in handling 7r.,erialu 2 1
; Willing to use new media).

Never 1 I
: .

7

I.

I

Never .:7m.1(.1orn t, pp .; rrrt,r,
"-_,
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EVALUATION SCALE (SELF-CONCEPT)

SCHOOL

This is a scale to help measure whether the above child has shown growth over the school

year as a result of Special Title I Services.
Listed below are a series of statements. Please read each statement and circlp the one

word in each item that best or most closely describes this child. Circle only ONE word.

Do not leave out any items.

Columnis 1 2 3 5

Very

TXAMPLE: Child protests going to bed. Never Rarely Sometimes Often Frequent.;

1. Child tendn to avoid oT.1 celtact. Sometimes

Very
Often -uen'7'

2. Child seems upset by chanses (ex: teacher

absences changes in routine. etc. Sometimes

Very
0

3. Child exhibits physical =tams.
ex: enuresis tics, thumb rzin'm soiline. rerer Prrel S e e cs

Very
.- 4 r'cl

4. Child acts aggrossivoly to peers.
(ex: hits, pusher.)

V

NeTmr nere y Sometimes

Ver:
Often Freoucl;-.

5. Child uhincs rnd cri&s. Never Rqrely Seneltires

Vex.;

Often Frequen.:

6. Child is verbally abusive.
(ex: criticiees r7ore and adelts, crree*.) Never Rarely Sometimes

Very
Often1Firoquen-.1

7. Child acts agernesivoly to adulf:s. everkare y Sometimes Often
cry

Freeucr.:

8. Child bullies vex:neer and weaker children. Neverpsometimes

Never Parel, Sceetimes

Clton

Often

Freoue-,Y

Very
FreouPet

9. Child rakes negative comrents about himself

and his abilities,

LO. Child perforrs self-destructive acts.
(ex: head-baneing fallinz° etc. Never flui Sometimes Often

Very.

Freeuent"

[1. Child ceerpinien of phynical eymptons (ex: head-

aches, stomach sct%es. beinl tired: etc.) Never

Never

Fare'''.

P.Irely

Sometimes

Sometimes

Often

Often

Very
Frequen:1

vol.:.

Freqe-r-;:
V. Child d17.eps in claes or rests with head an desk.

.1. Child gives up ePnily whzn faced uith

difficult tr,,sher, Never ,. _eel Sometire..e Often
Very

Freauent'

.4. Child has tory tentreez. Never Rf,rel Sometimes

,

Often
Very

FreoueeL:

'5. Child seeks help an tasks'of which he is
capable of acca.-nliehirtz on his awn. Never Plrely Sometimes Often

Very
Freque-"

5. Child clings or etrys in close proximity
of adults. Never Rarel3 Sometimes Often

Very
Freaucnia

7. Child neede reassurance and praise of
correctness of responses and actions. Never Rare . Sometimes Oftpn

7.------rei--'y
Often

Very
Frequentl:

Frequent::
ft. Child cheats in ames and tests. ' Never Rare Sometime§
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19. Child avoids cors)etitive situations. Never

Never

Rarel7

Rarely

Sometimes

Sometimes

Often

Often

vory
Freeuen-A.

Very
Frequcn

20. Child is afraid to play outside by himself.

21. Child shows extrere fluctuations in mood. Never Rarely Somltimes Often

Very
Freolien-.5

22. Child takes thirws that d6 not belong to him. Never

NeverTarely

Never

Rarely

Rarely

Sometimes

Fometimes

Sometimes

Often

Often

Often

Very
7reeucly;

Very
Freeeen

Vary
Frequcnti

23. Child tries to be center of attention.

(ex: by clowning, nrovocative behavior, etc.)

2h. Child goes ,frem task to task without

comnleting any.

25. Child is fearful of making mistakes, and .

over-reacts when he does.
Never Rarely acmetime Often

Very
Frec,ure.t-

v cry

Frequc
26. Child complains others are nicking on him. Never Rarely Sometimes Often

27. Child worries excessively about little things. Never Rarely Sornettrnec Often
Very

FreoueTIJI

28. Child allows other children to bully and take

advantame cf him. Never Rarely Sometimes Often
Very

Freouc,,1;1

29. Child acreare tense.
Never Rarely Sorr.ottmes Often Frenu.,-

30. Child fantasizes excessively and has weird

ideas byend the norm. Nomer

,

Rarely Sometimes. f,.n
Very

Freell )
,-----

Very

31. Child elays and interacts with other children. Freq. Often Sometimes Ram. ILv.-ilr

Ern:at_

rever

Very

32. Child initiates convnrsation.with peers. '1"..Pgc_ Qf'

Often.

S ti ).-

Sometimes ;le

Rare

33,,child shows appropriate emotic;is (ex:laughs at _Very

things that are nirai,v, cries at sad things,etc.Fren.
iVery

14. child works indercndently. Freq, Often oometimes Never

35. Child shows self-confidence (cx: willing to Very

try new experiences.) Freej Often Sometimes

Sometimes

Rare.

Rarer

Rare.

Never

Never

Never

Very

16. Child initiates conversations with adults. Free. Often
Very

37. Child assumes'resnen5ibilit1es (ex:runs errands/Fmo. Often Sometime

38. Child makes decisions indene.ndently.-

Very
Free. Often Sometpnes

0 mPtimer

Sometimes

Rare.

R.re

_.

Rare,

reve-

Z;123:L.:______

Nrn-ry,

32. Child is sour,ht out by_peers.
Very,
Free,

Very
Free.

Often

Often

40.Child gives behavioral indication of'enjoying

,what he in doing (ex: shows enthusiasm and

interrct2_etc.)

41. Child interacts positively with adults.

Very
Freq. Often Sometfmes Rare. revnr

h2. Child is able to take leadership role in games.
Very
Freo. Often Sometdres Rare. revr7.

Very

43. Child completes work ansirnments. IFreq. Often So7notim,:s Rare. r-!.1.-r

2 3 ve3.7

44. Child sPontaneousl volunteers in class. 4Feqjpten Sometimes Rare. Never
7-- .


